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Abstract: People with disabilities face the greatest 
challenge of getting a job. This is because of thelow 
marketability skills of this group. Career transition 
programme (CTP) has been introduced to students with 
disabilities (SWDs) to prepare and train them for job 
market.Skills training in the field of employment is 
provided to SWDs in the implementation of CTP. 
However, it is still difficult for this group to get a job 
despite having good skills.A survey study was 
conducted to identify the marketability skills required 
in planning and implementing CTP in schools. Four 
teachers in a secondary school in Selangor who have 
implemented CTP were selected as study participants. 
The data from interview were recorded and analysed 
thematically. Through the findings of this study, 
itshows the four main marketability skills required by 
SWDs namelybasic academic skills, emotional 
management skills, communication skills and 
self-management skills in ensuring a successful CTP. 
The findings also demonstrate that it is important to 
ensure that SWDs are ready to enter the job market. It is 
also valuable to reflect the good results from CTP. 

KeywordsCareer Transition Program(CTP), Students 
with Disabilities (SWDs), Marketability Skills.  

1. Introduction

People with disabilities (PWDs) have been excluded from 

mainstream society; preventing them from living, learning, 

and working alongside people without disabilities (Eurostat, 

2015; Shaw, Chan, & McMahon, 2012). Because of this 

exclusion, people with disabilities have struggled to achieve 

personal goals such as obtaining competitive employment 

(Carter, Austin, & Trainor, 2012; Kalargyrou, Trivellas, & 

Sigala, 2020). It is suggested that disability has a 

bidirectional relationship to poverty of which the presence 

of a disability increases the likelihood of the individual 

living in poverty, while someone living in poverty is, in turn, 

more likely to acquire a disability (WHO, 2011). This 

relationship is due to a number of contextual factors such as 

limited access to education, healthcare, and suitable 

employment opportunities. Regardless, conservative 

estimates project that 15% of the world’s population possess 

a disability (World Bank, 2020).Unfortunately, the number 

is likely higher due to poor reporting and identifying of 

individuals with disability. 

Report by United Nations mentions the majority of 

PWDS live in poverty because they failed to get a place in 

employment. This is supported by the World Bank Report on 

2010 which says that the disabled are 1/5 of the poorest in the 

world. Of the total Malaysian population, there are 409,269 

PWDs have registered with the Department of Welfare 

Malaysia until 2016 (JKM, 2016). Of the total number of 

PWDs registered, only 0.01% PWDs managed to get a job 

and placed in various employment sectors (JKM) which is 

far from the government target of which to achieve 1% of 

working people with disabilities. PWDs are still facing 

difficulties to get a job and this phenomenon is an issue that 

needs serious attention (Trezzini, Schuller, Schüpbach, & 

Bickenbach, 2020). 

Sustainable Development Goals (SDGs) were 

introduced to call on governments around the world to 

promote comprehensive employment opportunities to 

everyone including the PWDs. The goal of the SDGs is to 

guide the government towards its universal and holistic 

implementation where it is individual and inclusive, to 

achieve global development over the next 15 years. In 

addition to directly targeting employment, the SDGs also 

emphasize the need to guarantee the right of the students 

with disabilities (SWDs) to have equal access to education. 

The OKU Action Plan 2016-2022 by the Ministry of Women, 

Family and Community Malaysia has proven that there is an 

effort to provide employment opportunities to the PWDs. 

The core of the second strategy which is ‘Empowering the 

Economy of the Disabled’ focuses on the field of 

employment for the disabled where this policy encourages to 

open more employment opportunities. 

1.1 Career Transition Programme 

The early career interventions within school settings have 

shown to improve work outcomes of youth with disabilities 

(Harvey, 2002; Scholl & Mooney, 2004)yet systematic and 

equitable career development service provision is 

lacking.The career transition programme (CTP) is an effort 

in providing initial training for students.CTP is defined as a 

combination of various activities based on the individual 
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students’ needs, their preferences and interests to bein line 

with the needs of the job market, including job development 

as a preparatory step to work after finishing school (Mohd 

Nasir, 2016). Therefore, CTP from school to work 

environment is conducted to train SWDs to acquire certain 

skills and gain work experience outside their learning 

environment (Alias, 2014). CTP is designed specifically for 

SWDs to enable them to practise and strengthen the skills 

needed to perform well in the real working world(Alias, 

2014; Bernaldez, 2015). Through the concept described, 

CTP is an ongoing process that provides SWDs to the real 

world of working life involving various parties such as 

schools, parents and employers. 

The objective of CTP from school to work 

environment is to train SWDs to acquire relevant skills and 

gain work experiences outside their learning environment 

(Alias, 2013). The placements at actual workplaces with 

general working skills needed would give them the 

opportunities to learn about teamwork, responsibilities, and 

work ethics (Lindstrom, Doren, & Miesch, 2011). Therefore, 

CTP is planned to suit the students’ capabilities so that they 

could continue the learning process at their workplace. 

Moreover, CTP is defined as a coordinated set of activities 

designed for specific students with learning disabilities that 

promotes the students’ transition to workplace after being 

trained with the required working skills (Shogren & Plotner, 

2012). This programme is not only to train the students with 

work-related skills but also to prepare them with relevant 

and useful skills to function in the work environment. Once 

they have acquired the skills, the students would be placed 

in the workplace for a period of time. These experiences 

would be valuable to assist them to be independent after 

they have graduated from school. Thus, the work 

experience gained through CTP would lead to the 

opportunities to work, and also indirectly boost up the 

students’ self-confidence to enter workforce in the future 

(Lindstrom et al., 2011) 

CTP in Malaysia was implemented by special 

education teachers(Alias, 2013). The teachers would 

carefully select qualified SWDs to be trained in the 

programme. These students’ academic skills were not only 

assessed by the teachers but also their social and emotional 

development. Therefore, several observations were done in 

the class and also outside the class to identify their abilities 

in coping with the demands of the work environment later. 

CTP activities are designed based on the students’ needs, 

interests, and also their goals to be in the programme. The 

students were taught and prepared withnecessary 

career-related learning to gain work experience. CTP has 

also provided specific learning process and assistance in 

preparing the SWDs to adapt in the actual work 

environment. In return, the experiences are hoped to enable 

SWDs to initiate positive interaction and ultimately build 

good rapport with co-workers and supervisors. It is vital for 

the students’ well-being in the work environment. It was not 

an easy task for the teachers to look for employers that 

would accept these trained students as interns at their 

premises.This is because most employers approached by the 

teachers were reluctant to accept an intern with learning 

disabilities. However, with the teachers’ determination to 

prove that these students were capable to work, finally a 

place of internship for these SWDs to gain work experience 

was secured (Alias, 2013). 

In Malaysia, the implementation of curriculum through 

CTP for SWDs is still unclear (Bari, Mohd Yasin, & Mohd 

Yusof, 2013). Although Ministry of Education decided the 

policy in Malaysia Education Blueprint 2013-2025, but the 

implementation of CTP for PWDs is still vague. A 

studyproved that the challenges in SWDs career path are the 

implementation of their vocational education curriculum, 

collaborative interaction and career preparation (Trezzini et 

al., 2020). This shows that the current curriculum for SWDs 

in Malaysia has many weaknesses as it does not provide 

students with sufficient vocational skills, generic skills 

important in their careerand low employability skills(Bari et 

al., 2013)..  

 

1.2 Student Development In Career Transition 

Programme 

Various perspectives need to be lookedinto regarding student 

development through career transition programmes. 

Through the Taxonomy Transition Program 2.0 model 

(Kohler & Gothberg, 2016), this model focuses on the 

aspects of workability skills in the student development 

component. Job marketability skills refer to the general 

competencies required in performing a particular type and 

level of works such as communication skills, problem 

solving skills, teamwork skills and individual’s interpersonal 

skills(Sheppard & Unsworth, 2011). Their development is 

assessed based on their mastery of academic skills, life skills, 

social and emotional skills. These factors determine whether 

they are able to work and maintain the field of employment. 

For researchers who look into career issues for PWDs in 

Malaysia, it is agreed that career development for SWDs 

should be paid attention even at school level especially in 

education programmes that provide skills-training such as 

career transition programmes and others. Aliza through her 

research finds that PWDs faced difficulties in adapting to a 

new environment, have weakness in communication skills 

(including communication with employers, colleagues and 

customers as well as the difficulty in understanding the 

direction) and negative behavior in completing the 

assignment(Alias, 2014) 

Besides, social cognitive career theory based on 

Bandura’s social cognitive theory(Bandura, 1999)is one of 

the most influential new approaches in career development. 

Although social cognitive career theory was not specifically 

developed to explain the school-to-work transition process, 

it offers a useful perspective from which to understand and 

support this transition. Social cognitive career theory views 

work transition as a gradual process, which could begin in 

the elementary and middle school years with 

developmentally appropriate interventions that should 
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continue throughout the school years and beyond a student’s 

entry into the workplace, rather than be concentrated at the 

end of high school. The thrust is on lifelong career 

development, not just on one that ends with high school 

graduation and entry into workplace (Lent, Hackett, & 

Brown, 1999).  

1.3 The Study Problem 

Unemployment of PWDs is due to failure in mastering 

workability skills that meet the needs of employers (Mohd 

Yasin & Ibrahim, 2017). Lack in generic skills which are the 

important skills in working andlesser employability skills 

also contributes to this issue(Nasri, Hamzah, & Udin, 2012). 

Other than that, moderate level of skill and self-esteem of 

SWDs contributes to the challenges in their career 

development. Looking at the above situations, these factors 

are all seen as a gap in the development of students which 

are supposed to be instilled through the CTP at the school 

level and subsequently the career realm. This is in line with 

the results from a study which explains that career success 

in the true context of PWDs is determined by the quality of 

education and training experience received before hopping 

into the career world(Mazzotti, Rowe, Cameto, Test, & 

Morningstar, 2013). 

In addition, SWDs were found to have less 

employability skills(Nasri et al., 2012). This is because the 

employability skills acquired by SWDs in vocational 

education are not necessarily able to fully meet the needs of 

employers (Alias, 2014). The lack of skills to meet the needs 

of the job market is then used as an excuse by employers to 

deny the opportunity for people with special needs to get a 

job (Nasri et al., 2012). This finding is supported by 

(Abdullah, Yasin, & Abdullah, 2015; Domzal, Houtenville, 

& Sharma, 2008) stated that employers reportedly were not 

interested in hiring the PWDs because they assumed that 

these groups would have low work skills. A study also 

revealed that lack of work skills is a major factor that causes 

PWDs to struggle in getting a place in the job 

market(Mazzotti et al., 2013). On the other hand, employers 

today are more concerned with the quality of employees in 

terms of technical skills of the field studied, academic 

achievement, and personal qualities of individuals 

(Shaharuddin Ahmad, Noraziah Ali, & Mohd Fauzi Hamzah, 

2011). 

PWDs continue to face countless barriers to have access 

to employment. Research suggests that many of these youth 

exit high school without the skills, experiences, and 

supports necessary to successfully participate in work 

environments (Alias, 2013, 2014). Therefore, it is important 

that researchers and professionals who work with PWDs 

determine ways to facilitate the transition from high school 

to adulthood in order to uphold the social and economic 

rights of these individuals. 

 

1.4 Objective of Study 

Apart from work skills, this study was conducted to identify 

the marketability skills needed to be given attention to in the 

implementation of CTP in schools. 

2. Methodology  

This case study uses a qualitative approach. The qualitative 

approach is based on the assumption that, the meaning or 

reality of a phenomenon is socially constructed by the 

perpetrators involved in the phenomena studied. Every 

meaning or knowledge gained in qualitative studies is 

holistic, multi-dimensional and dynamic (Creswell & 

Crewell, 2018). Qualitative approachshares a similar goal 

which they seek to arrive at an understanding of a particular 

phenomenon from the perspective of those experiencing it. 

Therefore, qualitative approach is chosen as the most 

appropriateto answer the objective of study(Creswell & 

Crewell, 2018). This study was conducted in a secondary 

school located in the district of Hulu Langat. This school 

was chosen because of the implementation of CTP in this 

schooland after receiving a recommendation from the Hulu 

Langat District Education Office.Participants in this study 

are among the teachers involved in implementing CTP for 

SWDs. Semi-structured interview methods were conducted 

on study participants. To ensure the smooth progress of the 

interviews and the data collected to explain the objectives 

of the study, the interviews are conducted in Malay 

language. The interview protocol is built on the components 

of student development in the Transitional Taxonomy 

Program Model 2.0. (Kohler & Gothberg, 2016)with 

marketability skills as a reference in constructing interview 

protocols.Among the questions asked to study participants 

are: 

1. What skills do students need to ensure them 

getting a job? 

2. What are the issues often raised by students 

involved in career transition programmes? 

3. How this issue will affect the effectiveness of the 

career transition programme? 

Each interview was conducted for almost 20 minutes 

after obtaining an agreement from the study participants. A 

total of four participants consisting a principal, a senior 

assistant teacher and two special education teachers. The 

information of the study participants is displayed in table 1 

below: 

 

Table 1: Demographic Information of Sample 

Participants 

Respondent Sex Experience 

of teaching 

A Male 10 years 

B Female 27 years 

C Male 20 years 

D Male 13 years 
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The results of the interviews were then recorded 

andanalysed thematically. Thematic analysis is a basic 

method in data analysis where the data needs to be defined 

and clarified in more depth in qualitative research (Creswell 

& Crewell, 2018)Thematic analysis shares the same aim of 

analytically examining narrative materials from life stories 

by breaking the text into relatively small units of content and 

submitting them to descriptive treatment (Vaismoradi, 

Turunen, & Bondas, 2013). 

4. Findings and discussion 

Job marketability skills are one of the challenges that exist 

in the implementation of CTP. There are many opinions 

related to job marketability skills fromteachers’ point of 

view. All of the teachers agreed that students who followed 

CTP have a very low level of work ability. This is a factor 

that can hinder the effectiveness of the CTP.The findings 

are categorized into four themes as seen in Table 2 below:  

 

Table 2: Marketability Skills Needed To Be Given 

Attention to PWDs In The Implementation of CTP in 

Schools. 

 

Marketability skills Subthemes 

Self-management skill  Being independent  

 Listen to instruction 

 Time management 

 Self-care 

 Cope in real situation  

Emotional skill  Very sensitive 

 Unstable emotion 

 Self-confidence  

Communication skill  Can communicate well 

 Can get along well with 

others  

Have a good relationship 

with others  

Basic academic skill  Long & short term memory 

 Writing & reading skill  

 Counting skill / numerical 

skill 

 

4.1 Self-management Skill 

According torespondent A, job marketability skills are the 

skills needed by students to get a job. Among the skills is 

self-management skills which includebeing able to be 

independent, listen to instructions and manage time; 

" the most important skill is self-management skills, if the 

student is not good at self-management, how can we send 

him/her to work… .. Then, the student also needs to be 

independent. It is because whenever he/she is at work,the 

student has to do everything by himself/herself. ” 

RespondentD's view related to job marketability skill is 

thathe is more concerned with those skills compared to 

students' academics level. According to him, if a student gets 

level 3 of Sijil Kemahiran Malaysian but the student does not 

master the marketability skills, it will result in rejection and 

will lessen their opportunities to work; 

 

" If the student is good at presenting himself to the employer, 

then he will be hired. This is because only students who are 

presentable and have good social skillscan go far. For 

examples, if the student is a quiet person, does not associate 

with people, likes to be alone and has problem listening to 

instructions, the employer will not hire them. As a result, 

similarissue will arise…” 

How the SWDs are getting along in the workplace is also 

viewed by third parties such as employers, colleagues and 

customers. SWDs need to be excellent inmanaging 

themselves in order to adapt to the work environment. It will 

certainlyhelp them to avoid feeling uncomfortable with the 

new environment. 

"For me it is not solely the skills or academics that are 

evaluated, but also their self-management to cope withthe 

reality of situations at the workplace." Respondent D. 

"Besides, another problem faced by students is to familiarise 

themselves to the work environment. Many students could 

not easily adapt in the new place especially when the third 

parties are involved.” Respondent C. 

"We don't want our students to feel uncomfortable and 

awkward when they get a job. What commonly happens is 

when they meet new people, engage in a new atmosphere, 

they would start to feel awkward. If they find it hard to fit in, 

they will slowly feel burdened and want to stop working. It’s 

a pity if it continues to happen.” Respondent B. 

The findings of this study are supported by Aliza(Alias, 

2013)who stated that most people with disabilities are not 

accepted in the workplace and the causal factors arethe 

inability to adapt in the workplace and to be independent. 

The examples of these responsibilities are positive peer 

relations (socialization) and concern for the welfare of others 

(Greenspan, Barenboim, & Chandler, 1976; Iannotti, 1979). 

Students must be aware of inappropriate behaviors, accept 

responsibility for them, and be determined to substitute 

misbehaviors with more appropriate ones for adequate 

socialization (Bandura, 1999; Holland & Collins, 2020). 

Recent studies illustrated that self-management strategies are 

critical for the development of social skills among students 

for a successful transition from youth to adulthood (Briesch 

& Chafouleas, 2009). 
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4.2 Emotional management 

In addition, the important aspectthat needs to be taken into 

account in workability skills to ensure that CTP objectives 

are achieved in emotional management. Students from 

various categories such as students with autism, Down 

Syndrome and learning disabilities find it hard to accept 

instructions, very sensitive in terms of emotions as well as 

have low social skills. Students' erratic emotions are one of 

the challenges that teachers and parents have to face. As 

respondent B said; 

“Unstable student emotions is a very challenging factor to 

manage. For example, the student may be doing well at 

school but can be difficult at work. He/she might not want to 

work and becomes rebellious.” 

Thus, emotional behaviours can easily change as the 

environment changes and the changes provide different 

consequences. (Abdullah et al., 2015; Mohd Yasin & 

Ibrahim, 2017)stated that there is a list of abnormal shown by 

SWDs that are not accepted by society norms. A student with 

abnormal behaviour can also disturb and harm himself and 

others around him. Therefore, PWDs who master the skills 

of controlling emotions, controlling behaviour, good at 

socialising and confident to survive in the outside world 

when they finish school will get the benefit (Strömbäck, 

Fjellman-Wiklund, Keisu, Sturesson, & Eskilsson, 2020). 

"Students without behavioral problems, can control their 

emotions and consequently, will retain their job." 

Respondent C. 

"Self-confidence, the ability to socialize and manage 

themselves are among the workability skills that will be 

evaluated by the employer." Respondent B. 

As stated by (Mohd Nasir, 2016), SWDs should be trained 

with emotional control skills as well as their level of 

self-confidence should be formed to enable them to be 

independent and willing to work in community groups. This 

is because, these skills are important job marketability skills 

evaluated by employers if they want to apply for a job 

outside. Teachers can help to change students' behaviour by 

helping them reorganise the environment and plan a new 

social environment (Mohd Yasin & Ibrahim, 2017). 

Therefore, teachers need to be smart in overcoming these 

challenges by diversifying techniques or teaching 

approaches. As respondent A said; 

"With regard to emotions, social and self-confidence, we 

receive students who have various ailments every year, what 

we can do is onlyto reduce those problems using the right 

approaches. Teachers need to be smart to handle these 

students. ” 

4.3 Communication Skill 

Communication skill among SWDs is very important. 

Furthermore, these skills become a vital part of employment 

requirements. According to respondent C, communication is 

a factor for a student to get employed; 

"Students who have mastered communication skills, that is, 

can communicate well, will get a place in the job." 

While for PWDs who have problems to communicate 

especially with colleagues will face difficulties to stay long 

in any job; 

"The student will find it difficult to stay at work if he/she does 

not have adequate communication skills. The worst can 

happen is that the student will be fired by the employer and 

will result in having to change jobs.” Respondent D. 

Therefore, all teachers agreed that communication skill is an 

important element in workability skills. It is advantageous 

for SWDs who are able to communicate well because they 

can indirectly build good relationships with schoolmates or 

colleagues when they are hired(Lindsay, Cagliostro, Leck, & 

Stinson, 2019); 

"If the student is a quiet person who does not get along well, 

it is difficult for the student to build relationships with people 

around him, especially colleagues. If he feels that 

nobodywants to be close to him, then it has a higher 

possibility that he wants to stop working. To sum up, that 

stems from the lack of communication skills.”Respondent C. 

"Students who can communicate well will get a place in the 

job or they will continue their studies at community 

colleges." Respondent C. 

Therefore, emphasis on the application of communication 

skills should be given priority. The results of this study are in 

line with the findings byAb. Halimand friends [45] where 

among the most important employability skills are 

communication skills. Similarly, SWDsneedto be trained 

with communication skills, self-control skills as well as 

skills that cultivate high self-confidence to enable them to be 

independent and workforce ready (Zainal, Hanafi, Yassin, & 

Tahar, 2019; Zainal & Hashim, 2019). 

4.4  Basic Academic Skill 

Basic academic skills are closely related to cognitive skills 

because they involve an internal process of thinking. One of 

the learning skills is the strategy to improve memory either 

short-term or long-term memory since it involves thought 

processes. However for SWDS, they have problems in 

maintaining short-term and long-term memory as they often 

forget what the teacher teaches. It is as mentioned by 

respondent B: 

“Short-term memory is also a problem for us during the 

teaching and learning process. We try our best to deliver the 

knowledge and messages but the students will easily forget 

what we teach. Even at work, they need to be constantly 

reminded of what their job is.” 
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Apart from that, students with long-term memory is one of 

the requirement in marketability skills and it is evaluated by 

employers. 

“Among the skill emphasised is, having a long-term memory. 

This skill is important to be evaluated by employers when 

students apply for a job.” Respondent C. 

It supported by sayingPWDs have physical abilities that can 

be trained through vocational education to be used in certain 

occupations(Zainal & Hashim, 2019). However, to improve 

mental abilities such as improving memory, teachers need to 

constantly repeat the learning content and improve learning 

strategies by including more creative elements and 

innovations to attract SWDs interests. It coincides with a 

study (Derapa & Mohamed, 2018)which stated that teachers 

need to have high skills and are knowledgeable in order to 

help with SWDs learning problems in the teaching and 

learning process while at school. In addition,teachers need to 

be prepared in terms of knowledge and skills before 

implementing a programme to ensure the programme runs 

smoothly and the targeted goals are achieved(Kohler & 

Gothberg, 2016; Zainal & Hashim, 2019). As respondent A 

said: 

"Every year we receive students who have various ailments, 

what we can do is only to reducethe problems using the right 

approaches. Teachers need to be smart in handling these 

students. ” 

Therefore, teachers need to constantly equip themselves with 

a variety of knowledge. They need to attend a lot, workshops, 

courses, related training and find additional information 

related to transition programmes (Alias, 2014). In addition, 

basic skills such as writing, counting and reading skills are 

one of the factors of employer acceptance in any job. 

"Students who have masteredwriting, counting and 

readingskills, will get a place in the job." Respondent C. 

“Although working skills are more important than 

academics, but the students here should know the basicssuch 

as reading, counting and writing. If they are not competent 

enough, the employer will refuse to hire these students to 

work in the organisation. Another example is for food-chain 

restaurants, it is a risk for them to hire employees who do not 

know how to read and count. Especially if the students have 

memory problems, none might want to hire them.” 

Respondent D. 

5. Conclusion 

Transition phases are potentially stressful periods for SWDs 

and their caregivers. Fortunately, there are many processes, 

supports, and accommodations that can be put in place to 

enable seamless transitions. By usingwell-researched 

frameworks such as the Taxonomy for Transition 

Programming 2.0, educators and agencies can identify areas 

for improvement to provide better support for persons with 

special needs and their families.  

This study aims to provide understanding and to 

become a guideline for teachers, parents, employers and the 

parties involved such as government bodies, external 

agencies and the community on the needs and importance of 

this transition programme. In addition, this study can also 

provide information on the elements that can affect the 

effectiveness of the CTP so that the parties involved in the 

implementation of this programme can improve the 

transition programme in the future. This is because, the 

transition programme should also be coordinated involving 

various groups in its programme planning such as teachers, 

families, school administrators, communities and network of 

agencies and communities. 

If SWDs do not master all the elements in this 

marketability skills, the SWDs will not be able to work and 

the main objective of CTP will not be successfully achieved. 

Similarly, if SWDs are able to place themselves in the world 

of work, they will not be able to last long. Therefore, the 

application of these skills is not only to produce students who 

are skilled in vocational but also able to appear as 

responsible individuals, trustworthy and always strive to 

improve themselves. 
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