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Abstract 
This study aims toidentify the frequency of assessments at TASKA (nursery) centres and how the 

assessments are conducted. The study involves 20 teachers from TASKA (nurseries) who conduct early 

education programs for children aged birth to 4 years old. In-depth interviews were conducted with the 

teachers based on instruments from the early childhood care and education (ECCE) Research Project 

which included two main standards, an element of children’s learning and assessment. There are various 

frequencies of each assessments for each TASKA such as two times a year; three times a year; every three 

months, monthly, weekly and daily. The frequencies of assessment are depending on the TASKA needs 

such as a reporting to other teachers when they progress. The result also shows that the observation 

conducted with checklist, anecdotal record, running records and portfolio. Observation records as 

mentioned by the teachers to monitor children development and to show the quality of the TASKA. In 

conclusion, the frequency of observation gives benefit to the children and for teachers’ preparation and 

future plan for the program. The continuation of child observations carried out by parents or guardians 

at home can help identify the child's development more accurately. 
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INTRODUCTION 

The Malaysian government has taken various strategies through the implementation of policies, increased 

funding as well as enhanced capacity building programs towards a strong foundation for the development 

and expansion of early childhood care and education (ECCE).  The government has further ensured that 

ECCE is available to all through initiatives under the National Key Result Area (NKRA), Public Private 

Partnership, increase access to ECCE under the NKEA, through rapid scale-up of private child care 

centres as well as ECCE training centres.Malaysia has made remarkable success in recognising the need 

for and implementing programs to establish its commitment to ECCE. Subsequent policy and funding 

directions and economic analyses also add to the wealth of evidence that investing in the early years 

makes a significant difference to the development of a nation.  However, investment in the early years has 

been accompanied by the introduction of a more academic curriculum, reducing children’s opportunities 

for play activity, and resulting in less time being allowed for the development of children’s imagination 

and creativity. All these reflect the lack of focus and integration within the early childcare community in 

Malaysia. 
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PROBLEM STATEMENT AND LITERATURE REVIEW 

In order to give the young developing child an early start in life, he/she has to have life experiences that 

will promote development.  Learning activities should be based on the needs, desires, abilities of the baby 

and children's background and development. Educators or teachers should provide an activity, organize 

physical needs in the classroom to carry out learning activities to promote positive behaviour of young 

children (Awang, Jindal-Snape & Barber 2013). They also need to provide activity and teaching planning 

as well as the assessment activity; implementation of teaching and learning appropriate to children at 

nursery level (Nordin et al., 2020; Nordin et al., 2019).  

 

Young Children Play-based Assessment (TASKA) 

The curriculum of PERMATA (2013) Malaysia records pedagogy of play, and observation and evaluation 

of child development is appropriate and effective in the learning among children between 0-4 years old. 

Observations and assessments of child development are emphasized in the PERMATA curriculum to 

identify child’s development. Proposed types of assessment (i) anecdotal records (ii) continuous records 

(iii) child development checklists (iv) portfolios and (v) PERMATA child logs that must be completed by 

parents or guardians and teachers on a daily basis. Parents have to record information about their child's 

condition at home while the teacher records the child's current activities in the nursery. 

The literatures shown the practices of assessment method towards children’s learning 

development, and the frequency of assessments per TASKA(nursery) centres. Berkhout, Hoekman and 

Goorhuis-Brouwer (2011) conducted a study on making observations on children's free play by analyzing 

video recordings. Data were analyzed with the help of observation instruments. Through the observation, 

it was found that in free play activities children show a variety of play activities that can help physical, 

emotional, social and cognitive development. Lin and Li (2018) conducted a study of assessment 

children’s play activities at home that involved parents. Child’s logs in which parents used giving 

informatic and aunthentic practice. The more parents observe children’s play as a basic concept in 

children's development. It is found that parents believe that play can provide entertainment and fantasy to 

children. Ghani, Awang, Ajit & Rani (2020) has highlighted the importance of out-of school activities in 

promoting soft skills among children. So, these elements should be taken into account in assessing quality 

of educational programs including pre-school centres and nurseries. 

Bellman, Byrne and Sege (2013) conducted a study on the developmental assessment of children 

stated that developmental assessment refers to the process of mapping the performance of children 

compared to children and the frequency of assessment. Children's development is divided into (i) speech 

and language domains, (ii) gross and fine motor skills, (iii) Children's social and personal and (iv) 

performance and cognition. The frequency of observation gives benefit to the children and for teachers’ 

preparation and future plan. The continuation of child observations carried out by parents or guardians at 

home can help identify the child's development more accurately. 

 Guddemi (2003) in the role of quality assessment in young children states that formal 

assessment and informal assessment bring benefits and are important for the development of infants, 

toddlers, nursery children and preschool children. The challenge to implement assessment is that each 

child is different, grows and develops rapidly and is influenced by the environment. Types of assessments 

suitable for children include as follow: 

(a) Checklists - observations of children's behavior and skills can be recorded in a checklist using 

clear and relevant items. 

(b) Anecdotal Records - require a short narrative description that has facts regarding the child's 

behavior and observed skills can be recorded in anecdotal records. The records recorded are 

purposeful and there are only a few sentences based on an incident. 

(c) Running records - similar to anecdotal records but have more detailed notes in narrative format. 

Suitable for analyzing the development of social skills or behavioral problems of children and 

focusing on the field of learning within a period of thirty minutes. 
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(d) Portfolios - collections of children's work in concrete form. Suitable for evaluating children's 

products, abilities, skills and knowledge. 

(e) “Home inventories” - assessments of children's behavior and skills implemented by parents or 

guardians at home to gather information through surveys or sets of short and open answer items. 

 (f) Developmental screenings - examinations of a child's development and behavior according to 

age. This type of assessment aims to identify the level of achievement of a child’s development 

whether it needs a more thorough diagnostic. 

(g) Diagnostic assessments - aim to identify the strengths and weaknesses of the child as well as 

specific remedial actions for the child. This assessment is not a direct measure of academic results 

and should not be used for accountability purposes only. 

(h) Standardized assessments, which are assessed in groups. This protocol assessment conveys 

normative and scaled data reported to administrators and policy makers. Assessment standards are 

used to monitor trends, programs and accountability in early childhood. Standard tests for children 

should contain authentic content and clear instructions as well as use interesting colors and graphics. 

 

Dankiw, Tsiros, Baldock and Saravana (2020) conducted a study on the implementation of 

unstructured nature play for health care assessment in a child’s development. Nature play is beneficial for 

the health and development of children, especially in terms of physical and cognitive. Nature play refers 

to natural elements such as trees, plants and stones bring children closer to nature. Nature games educate 

children to love nature and have positive effects and improve children's physical and cognitive skills. 

Nah Kwi-Ok and Kwak Jung-In (2011) studied on the practice of child assessment in the context 

of the educational environment and early childhood care. The results of this study support early childhood 

educators using informal assessment techniques. Observation is the right way and is recommended by 

experts to know and understand the development of children. TASKA children are unable to demonstrate 

their knowledge and understanding through formal assessment because their language ability is limited. 

The main purpose of child assessment is to identify the status of the child’s developmental stage. 

Assessment is very helpful in explaining children's achievement. The assessment to be used to inform 

parents or guardians of the child's development and achievement is accompanied by a comprehensive 

profile and portfolio of children during meetings with parents. 

Johnson and Radtke (2020) stated that teachers constantly make observations on children to 

identify the development and achievement of children, review the learning environment, physical space, 

teaching aids and check the health and safety of children. Educational strategies to avoidi bullying 

behaviour at the early stage would be one of the important elements when assessing any school 

curriculum (Ghani, Jalal, Nasir & Awang  2020). The results of the observations can help teachers to plan 

and implement learning activities based on curriculum, design and organize learning spaces, tracking 

behaviors and monitor children's social interactions throughout learning activities, establish good 

relationships and communicate with children's families, and assess the progress and development of the 

child. Observations can evaluate the effectiveness of early childhood programs; improvements in quality 

practice in early childhood; planning and implementing learning activities based on curriculum 

appropriate to the level and development of the child; measuring and evaluating child development; 

establishing good cultural, family and community relationships; select and use effective learning 

strategies; teach confidently and adhere to the ethics and standards of professional practice as an early 

childhood educator. 

Bates, Schenck and Hoover (2019) stated that anecdotal records are authentic, formative and most 

useful assessments, and focus on children's development, skills and knowledge. Anecdotal records are 

practical strategies for taking meaningful notes for children. Teachers make close and periodic 

observations every day or weekly observation. Observations on children's behavior and development 

should be recorded and documented so as not to forget what has been observed. Organizing and managing 

anecdotal records using index cards, post-it notebooks and bookmarks. The study of Akers, Atkins-

Burnett, Monahan, Chart, Wasik and Boller (2015) used continuous assessment to identify child 

achievement and developmental levels. These practices can achieve better learning outcomes through 
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learning activities, tracking children's progress, providing more effective instruction, identifying 

children's strengths, needs, and interests, helping vulnerable children. Assessment data can be used to 

guide children in terms of behavior, development and achievement in skills and knowledge to identify 

children's performance and progress. 

Based on the evidents and recommendations above, this current study seeks to explore the 

assessment practices towards children’s learning activity. The research questions of this study is what is 

the frequency of assessments at TASKA(nursery) centres? How is the assessment conducted?  

 

METHODOLOGY 

A qualitative methodology was used in this study because it is considered to be the most appropriate way 

of discovering about assessment practices towards children’s learning activity (Nordin et al, 2019). The 

study involved 20 teachers from TASKA (nurseries) that conduct early education programs for children 

aged birth to 4 years. This methodology was applied to explore the assessment practices and the 

frequency of assessments TASKA(nursery) centres. In-depth interviews were conducted with the teachers 

based on instruments from the ECCE Research Project which included two main standards, an element of 

children’s learning and meaningful learning. Interview data was transcribed from the audio recordings 

and then analysed using the n-vivo applications. Relationships between the axial nodes were scrutinised 

to narrow them down into major themes. Each transcript underwent pair-comparison, then each group 

presented their own mapping in the group comparisons sessions and finally, the mapping for each group 

was drabbed based on factors that contribute to quality teaching and learning. 

 

FINDINGS 

In TASKA, assessments were conducted to evaluate and improve children’s ability and performance. This 

study is to identify the frequency of assessments per TASKA(nursery) centres and how the assessments 

are conducted. The frequency of each rating for each TASKA varies, it can be two times a year; three 

times a year; every three months, monthly, weekly and daily. The frequency of assessment of each 

TASKA is as follows: 

(a) Two times a year and Three times a year  

According to the teachers from TASKA KEMAS they said:  

R2: It is done twice a year in June and October. 2 times, in June and November. New PERMATA Q 

wants to do it this year 

R4: June and October: 2 times (IV.15 GI KEMAS KEDAH SUPERVISOR 01) 

 

From the industry expert, TASKA did assessment formally, twice a year. 

Yes, usually we do after in the middle of the year, and one, the final one is at the end of the year. 

Because they are going to move on to another year, the class. Or another school, then the parents 

have the reports to bring to another centre. Or we pass it up to another teacher, because the child 

is going to level up and up (III.22 ID INDUS EXPERT 020). 

 

In order to carry out assessment on children, for me, it's better at the end of the year, because, at 

the beginning of the year, we can't see anything yet. Because at TASKA, we have two semesters; 

first semester, and second semester. So, that first semester, let's give her something she likes first. 

And then, when the second semester comes, we get the results, right? (That's it), we always focus 

more towards the end of the year for the right assessment (VI.2.04 O. F4.08_PRIVATE.TS.12). 

Some TASKA conducted the assessment three time a year and using PERMATA Q and National Child 

Data Centre: 

R1: It is done in April, July and September. So, the teacher has to do it regarding the 4M. So, the 

teacher got to do it three times a year. The teacher no need to fill it in for May other than stated.  

R5: If it's TABIKA, then it will follow April, July and September. 
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R3: Three months. It's three months along with the NCDC but for reporting to send it to the state, it 

is twice. As for what is asked of us in the classroom, it's three months (IV.13 GI PRIVATE TASKA 

JOHOR SUPERVISOR 02) 

R1: So that he can remember, so he knows two people. But besides looking at other kids. So he's 

going to make an observation note. Ok that assessment comes in at the end of the month, so the first 

three months of that phase we will see the development. Let's give it three categories. Not only do 

we want to improve the child, we want to see the quality of the child too. So let's focus on what the 

techniques are for this second phase, how else for the children to develop, to excel. (IV.16 GI 

PRIVATE TASKA SABAH SUPERVISOR 07) 

TASKA as private school, I am doing the monitoring. The KPM has two TASKA, and for the 

operators we will appoint someone from outside. We provide the place and facilities. We give the 

children of the staff here; we appoint an outside operator to handle this TASKA. We pay him from 

the private. As for the monitoring of the organisation, if I am not mistaken, it is 3 times a year 

(III.17 ID PERMATA HQ 17) 

In those three months, it is okay to monitor because well, the orientation phase is over. After two 

months, the children will start studying. The monitoring depends on the children’s level. Which 

means, the questions cannot be the same. Phase one with chechlist…the question may be simpler. 

Then the second one would be a little difficult with portfolio. And finally it will be difficult, we will 

follow KSPK (IV.14 GI KEMAS JOHOR Teacher) 

(b) Every 3 months 

Usually around every three months (VI.2.01 O.F4.02_JPNIN.TS.T.13 ) 

Every three months (VI.2.08 O.F4.23_PRIVATE.TS.T.11) 

Every three months. Then we have to do some observations. Observe the achievement of the 

children. That's it. Whether they can master it, on progress to mastering it or not yet mastering it. 

So if the children haven't mastered it yet, the TASKA teaches will help the children where they still 

need help. So that's one of the following actions. Because the children also have the learning 

criteria that they have to pass. So if the children can't master it, the teacher will see which side, 

which chapter the teacher should help. And the teacher will come back with a record. That 

anecdotal record. Observation records (III.20 ID EDU IPG TAWAU) 

As for the observation, it happens (in the classroom) for as long as the teacher takes note. (IV.6 GI 

PERTIM OPERATOR 06) 

(c) Monthly 

The observation is done monthly.  

R3: What we call a progress book for how many days of the month are we going to send it to the 

supervisor to formulate a subject like that I mentioned earlier and .the subjects and pq that are the 

evaluation by the month ... here the supervisor will formulate a presentation for the meeting. That is 

more to the teacher the teacher who should strive for his son next month should make sure that he 

can…that he will try his best .. but if the boy's achievement is the same then...in case it will not be 

so many there are two people who can't do it but the teacher will try his best to bring her as much 

as she can though no amount of pounds (IV.2 GI YIT SUPERVISOR 002) 

(d) Daily 

These assessments, on a daily or weekly basis, depend on the child's circumstances and needs. 

Sometimes I monitor everyday. When the children learn, we can see. Sometimes for a month when 

they still in tears, then it is usually half a month later they can talk, they can scream and all 

(VI.2.01 O.F4.02_JPNIN.TS.T.13) 

Often, like when it's time to go home, the teacher will tell her parents. When their kid has problems. 

These days .. the days are going to be written in the SMS book, to let your parents know. So, they 

teacher will remind the parents (VI.2.03 O.F4.06_KEMAS.TS.T.10) 

Every day Odah will look at the development of each child. Odah really wants to know the 

development of the children, for example like language, emotional, spiritual, taking turns and 
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sharing toys, Odah will give the child a toy and Odah will see whether this child can share it or not 

(VI.2.08 O.F4.23_PRIVATE.TS.T.11) 

(e) Weekly 

It is conducted weekly. 

But informally, all the time. So in the weekly evaluation of what is happening in the classroom, they 

will write. Maybe they will write about this particular child, especially if the child got problems. Or 

if there was a breakthrough and the child said a word if they never spoke before. Or you know, they 

discover that children have a very keen interest in something, like planets and they know so much 

about planets. They'll write it down. 

R: Yes. Weekly. And then when I read their record, I know what's going on in the classroom and I 

know the child. And I am also going to observe. So when I talk to the child, I know what to talk to 

the child about and to their parents also. So the parents will get the feedback from me as well. Or 

sometimes they will get it from the teachers, because from outside they have to walk the child in. 

They always talked and had a chat with teachers (III.22 ID INDUS EXPERT 019)  

 

DISCUSSION AND CONCLUSION 

This study aims to identify the frequency of assessments per TASKA(nursery) centres and how the 

assessments are conducted. 

Frequency of Assessment 

Teachers also imply that assessment practices are aligned with the frequency of conducting it. These also 

will rate the efficiency of assessment process. There are various frequencies of each rating for each 

TASKA such as two times a year; three times a year; every three months, monthly, weekly and daily. The 

frequency of assessment of each TASKA is as follows; the frequencies of assessment are depending on 

the TASKA needs. Some of the TASKA do the assessment twice a year which is in the middle of the 

year, and the second one is at the end of the year. It is for the preparation of the children to move on to 

another year or to another school, which the parents need the reports to pass it to. And it also as a 

reporting to other teachers when they progress to another class. In order to carry out assessment on 

children, the teachers feel that the assessment should be conducted at the end of semester, because in 

TASKA, they have two semesters; first semester and second semester. In the first semester, we 

enlightened the children and in the second semester comes, we get the results.  

 

According to the teachers there are TASKA which conducted assessment every quarter of the year but 

reporting to NCDC twice a year. There also TASKA which conducted assessment in every three months 

in order to ensure the children’s progress being monitored. As reported, they also do a montly, weekly 

and daily assessment by observation looking to the children immediate progress, this to ensure that the 

children will have a prompt help and action. 

 

Assessment practices in TASKA  

Based on the findings, it shows that how the observation conducted with checklist, anecdotal record, 

running records and portfolio. Observation records as mentioned by the teachers are to monitor children’s 

development and to show the quality of the TASKA. The instrument will indicate children’s skills and 

reporting the children’s progress through observation, class assessment and children activities. In the 

teachers’ perspective, information of parents should also be included in the instrument. These will enable 

teachers to have a good rapport with parents. Scores and details of children’s ability will indicate the 

children’s development, and which measures to be adopted in helping children’s development with the 

involvement of parents. Furthermore, parents’ details and information are important due to connectivity 

and interactions. Teachers can discuss and plan necessary actions with parent in helping children to be 

nurtured accordingly without any biased. These practices shows that, reporting is a very important in 

children developing progress through observation and assessment. Therefore, mode of assessment used by 

TASKA whether developed by Permata-Q or NCDC is a necessary tool to be adopted. Teachers views are 

inline with Strand, Cerna and Kucy (2007), which suggested that through the assessment of more 
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information on the development, strength and ability of children in the domains of language and literacy, 

mathematics and science, social and emotional, creative, physical and health arts are obtained to produce 

a variety of effective interventions for children, to aid the overall development of the child. 

CONCLUSION 

In conclusion, the frequency of assessment practices and how the instruments used to assess children’s 

ability are inevitable. Good practices of assessment adopted and with the quality of instrument used will 

ensure the development of children are in the right path. The developmental assessment refers to the 

process of mapping the performance of children and the frequency of the assessment. The frequency of 

observation gives benefit to the children and for the teachers’ preparation and future plan for the program. 

The continuation of child observations carried out by parents or guardians at home can help to identify the 

child's development more accurately. 
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